In the present study, the aim was to compare the value perceptions of the 7th and 8th grade students of the French and Turkish schools. The study was designed in line with the phenomenology, which is one of the qualitative research methods; and the students were determined according to the criterion sampling method, which is one of the purposeful sampling methods. The data that were obtained in the study were analyzed with the descriptive analysis technique. According to the results of the study, the students of both schools explained the value concept as the care given for something, cost and worth, which were similar in both schools. About this explanation, the students of the French school stated values that were more various. The students of both schools frequently mentioned universalism-concern, and the students of the Turkish school rarely mentioned power-dominance; and the students of the French school stated that people should have values in universalism-nature categories. In priority of values and in universal value perceptions, the students of both schools stated many similar and different values.
Introduction
Human beings preferred to live in communities since ancient times until our present time. Individuals who live as communities have several cultural structures of their own. In addition to the common culture of a society, there might be different cultural structures in the same society depending on the different properties of the members of the society. One of the basic elements that constitute culture is values. Values are the basic beliefs, principles and standards that define which behavior is right and which one is wrong (Halstead, 2006) . Values are the elements that ensure the continuance of societies and play merger roles among the individuals to develop positive attitudes and behaviors.
Values are the concepts used to represent our targets in mental terms; and are desired in social terms. When considered in an evolutionary viewpoint, these targets and the values that express them have vital importance (Schwartz, 2015) . According to Bilsky (1987, 1990) values have 5 features. a) Either opinions or beliefs, b) the acceptable results of human behaviors or a situation, c) overcoming of a certain situation, d) guiding in the evaluation or selection of human behaviors and situations, e) rank according to the importance level in a relative manner (as cited in Schwartz, 1992) .
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Values are classified in various forms in the literature. One of the authors that made the first classification in the field of values was Spranger (1928) , and he defined values with scientific, economic, aesthetic, social, political and religious elements (as cited in Akbaş, 2004) . Rokeach (1973) defined values as the main (purpose) and intermediary values; Schwartz (1992) defined values as self -direction, stimulation, hedonism, achievement, power, universalism, benevolence, security, conformity and tradition, which makes a total of 10 dimensions. Schwartz et al. (2012) categorized values under 4 dimensions as self-enhancement, openness to change, self-transcendence and conservation. In addition to this, these dimensions are divided further into 19 value types as face, power-resources, power-dominance, success, hedonism, stimulation, self-direction-action, self-direction-thought, universalism-tolerance, universalism-nature, universalism-concern, benevolence-dependability, benevolence-caring, humility, conformity-interpersonal, conformity-rules, tradition, security-societal and security-personal. In the classification that was developed by Schwartz et al. (2012) , value types are located in a circular plane with motivational similarities to each other. The motivational value types are located in nearer areas to each other in this circumferential plane; however, the opposite motivational value types are in opposite areas, and the types that are not associated with each other are in remote locations. Ülken (2001) categorized values into three groups as transcendent, innate and normative. As it may be understood from these explanations, common values may exist among the individuals that constitute the society as well as the differentiation among the societies and within the societies, and there might also be differentiations and similarities among the value perceptions of individuals and the values that adopt. As a matter of fact, according to Ülken (2001) , each society and each culture has their own values.
There have been cultural differences in almost each society and among societies throughout the history. Today, this situation has not changed. France and Turkey, which are the subject or this study, have cultural variety. France is among the countries that established the Western civilization and played important roles in the spread of its values throughout the world. Since the political reforms announced in the Ottoman State, France has been one of the countries that had the highest influence on the development of the modern educational system in Turkey. According to Ergün (1990, p. 458) , France was taken as the model in the general structure of "the educational system that was established following this period. The French influence continued in education laws and regulations, and in the curricula of the schools. German, English and American education systems also had impacts on Turkish education; however, the structure and the spirit of the French influence, which were established in the Ottoman period, are still not changed today". This situation poses the reason why these two countries were preferred in this study. Depending on the different cultural structures of these two countries, there are similarities and differences between the values adopted by the individuals of these societies.
Values may be acquired by individuals in families, at schools, and in social life. School, which is the basic institution in which education and training are given to individuals, is also among the most important places where values are also acquired by individuals. Values may be taught through many lessons directly or indirectly. Values education is provided as a separate lesson under the name of moral-citizenship education in the French education system. In the Turkish education system, on the other hand, values education is not provided as a separate lesson; however, it is integrated together with many other lessons. According to Halstead (1996) , values are in the very center of the practices at schools both in theoretical and practical manner. In addition, schools are the areas where values are reflected and lives in the society. In this study, the purpose was to determine and compare the value perceptions of French and Turkish students.
Comparative education studies are the clues of the educational theory, which deals with the analysis and interpretation of the educational practices and policies in different cultures and countries. Curiosity about other cultures and understanding the relation between the educational practices of societies have a very important place for the global society in which we live (Alexander, 2001 , as cited in Clarkson, 2009) . Determining and comparing the value perceptions of the students of these two countries, which had long-term relations, might be important for showing whether there is interaction/influence among countries. In addition, this study has an important place for recognizing different cultures, seeing the value tendencies of today's individuals, reviewing value education systems of countries, and for facilitating individuals to see the present conditions of value education clearly in comparison with other countries.
When the relevant literature is reviewed, it is seen that the publications on value education are increasing. When we consider these publications in categorical terms, it is observed that these studies were conducted on the value priorities of individuals from different cultures (Schwartz, 1992; Schwartz et al., 2001) , value preferences of educational administrators (Begley & Leonard, 2005; Haydon, 2007) , value preferences of teacher candidates and the relation with some variables (Dilmaç, Bozgeyikli, & Çıkılı, 2008; Oğuz, 2012; Çalışkan, Sapmaz, & Uzunkol, 2015) , value tendencies of teachers (Kuşdil & Kağıtçıbaşı, 2000) , value education provided at schools (Halstead, 1996; Huitt, 2004; Doğanay, 2006; Paterson, 2010; Ekşi & Katılmış; 2016; Lovat, Toomey, & Clement 2010; Çengelci, 2010) , program development (Katılmış, 2010) , scale development and adoptation (Çalışkan & Sağlam, 2012; Çalışkan & Karademir, 2014) , the efficacy of value education curricula (Demirhan İşcan, 2007) , organizing the contents of social studies curriculum and text books in terms of national and universal values (Evin & Kafadar (2004) . However, when we consider the relevant literature in terms of comparative education, it is seen that the studies were conducted mostly on examining the social studies curricula of different countries in terms of value education (Kafadar, Öztürk, & Katılmış, 2018) or, on determining the important values of some countries (Turkey, the USA) (Baloğlu Ugurlu, 2014), which means a limited scope for this field. However, in the present study, the value perceptions of the students of the schools that belong to two different countries are examined in detail. Therefore, this research is expected to contribute to the field at a significant level.
The Purpose of the Study
The general purpose of the present study is to determine the value perceptions of the 7th and 8th grade students of the Turkish and French school, which has the French educational system, and which is located in Turkey, and investigate the results in a comparative manner. Answers for the following questions were sought in the study.
• What does the "value" concept evoke according to the 7th and 8th grade students of the French and Turkish school in a comparative manner?
• Which values should we have according to the 7th and 8th grade students of the French and Turkish school in a comparative manner?
• What are the first ten value preferences of the 7th and 8th grade students of the French and Turkish school in a comparative manner?
• What are the universal values according to the 7th and 8th grade students of the French and Turkish school in a comparative manner?
Method
The Study Design This study was designed in line with the phenomenology, which is one of the qualitative research designs, which gives us the opportunity to define, analyze and make different sense of the phenomena happening more or less in the social world (Van Maanen, 1979 as cited in Merriam, 2009 ). In the present study, the phenomenology design, which is among the qualitative research designs, was preferred to investigate the value perceptions of the French and Turkish school students in detail and in a comparative manner. The phenomenology design, which is the conscious experience of the living worlds of people (Merriam, 2009) (Yıldırım & Şimşek, 2011, p. 72) .
The Study Group
The study group was determined according to the criterion sampling method, which is one of the purposeful sampling methods. "In criterion sampling, the basic concept is the studying of all the situations that meet a series of criteria that are defined before" (Yıldırım & Şimşek, 2011, p. 112) . In this context, the 7 th and 8 th grade students of the French and Turkish school were determined as the schools at which the study data would be collected. The French school in Turkey is of a higher socio-economic level. For this reason, the Turkish school was also chosen from among a higher socio-economic level. As the grades, the 7th and 8th grades were chosen because the secondary school system starts in France at a level which is taken as the 7th grade in Turkey. In addition, in the Turkish education system, secondary school education is completed at the 8th grade. For this reason, the 7th and 8th grades were chosen, which might equal the educational levels in both countries. 51 girls, 49 boys were chosen from the Turkish school; and 53 girls, 33 boys were chosen from the French school. The descriptive data of the students of both schools are given below. The Data Collection Tool and Its Development The structured interview forms were used as the study data were collected from the students of the schools of both countries. The interview questions were firstly prepared independently by the researchers according to the scope of the study. Then, the researchers met and discussed the interview questions and combined their questions. The questions which were decided to be not proper were excluded from the study. The interview questions that were prepared were presented specialist viewpoints to (4) specialists of the field and to (2) measurement and evaluation specialists to consider the relevance to the aims of the study; and finally, there were 4 questions in the form.
In the interview method, the forms that consisted of open-ended and closed-ended questions were used. In the first form, there were 3 open-ended questions; and in the second form, there were 1 closed-ended question. Through the closed-ended question included in the form, the purpose was to determine the value priority of the students; and in line with this aim, the educational curricula of the value education or equivalent classes in the relevant countries and in different countries were examined. As a result of this process, and with the literature review, the values list was formed. There were initially 33 values in this values list, and these were presented to specialists for their viewpoints. The (4) field specialists and (2) measurement and evaluation specialists who received the values list made evaluations and decided that 3 values were not proper. The researchers agreed and 30 values were included in the values list. The values in the list were; love, honesty, trust, rightfulness, justice, tolerance, responsibility, patriotism, patience, industriousness, freedom, helpfulness, peace, self-confidence, equality, caring for the union of the family, being ethical-moral, solidarity, honor, history conscience, secularism, respect, scientificness, respect for differences, sensitivity, saving, courage, equality, democracy and aesthetics.
The Collection and Analysis of the Data
The data of the study were collected with the interview method. The reason why the interview method was used was to investigate the value perceptions of the students in detail. Approvals were received from the schools before the study was initiated, and school administrations and relevant teachers were informed about the study by the researchers. The data were collected from the schools of both countries in two steps. Firstly, open-ended questions were asked to the students, and then the closed-ended question, i.e. the value list, was given to the students and they were asked to rank the first 10 values according their priorities. The reason why this method was employed in data collection was to avoid the effects on their answers to the questions in other questions by making them see the values in the list.
The data that were obtained in the study were analyzed by using the descriptive analysis method. The analysis process was realized in four stages, which were recommended by Yıldırım and Şimşek (2011) : (1) Creating a frame for descriptive analysis, (2) processing the data in line with the thematic frame, (3) defining the findings, (4) interpretation of the findings (Yıldırım & Şimşek, 2011) . The steps during the analysis were as follows:
Step 1: Creating a frame for descriptive analysis: The data obtained from the students were associated with the questions and a general frame was created for each question before the analyzes. About the 2 nd question, the 19-value classification was used, which was reorganized and revised by Schwartz et al. (2012) based on its initial form, and which was considered to be proper after the literature review. According to this value classification, values are classified as face, power-resources, powerdominance, success, hedonism, stimulation, self-direction-action, self-direction-thought, universalism-tolerance, universalism-nature, universalism-concern, benevolence-dependability, benevolence-caring, humility, conformity-interpersonal, conformity-rules, tradition, security-societal, security-personal. Step 2: Processing the data in line with the thematic frame: In this step, the data that were obtained from the students were evaluated and a temporary list was created for each question of each value. The value that was considered to be empty or to produce no valid values was excluded from the evaluation. In addition, in this step, when the data were being classified, the examples that would be directly quoted were also chosen.
Step 3: Defining the findings: In this step, the data on the 2 nd question were brought together according to their common characteristics under proper categories. The values that were obtained about the other questions were directly ranked. In addition, direct quotations were made from the chosen examples.
Step 4: Interpretation of the findings: In this step, the frequency of the values collected under the categories was determined. Then, the values whose frequencies were determined were defined, interpreted and relevant inferences were made.
Validity and Reliability
In order to increase the quality in a qualitative study, Lincoln and Guba (1985) recommended some strategies (as cited in Yıldırım & Şimşek, 2011) . In this context, the proceedings for validity and reliability are as follows.
When the interview form, which was used in the data collection stage of the present study, was developed, the relevant literature was reviewed to ensure its content validity. Then, the questions, which were created by the researchers independently from each other, were combined. Then these questions were asked to specialists. After the viewpoints of the specialists, the final forms were given to the questions, and the reliability of the questions was computed as 0.80 according to the agreement and disagreement coefficients of Miles and Huberman (1994) . The value list in the study questions were firstly prepared by the researchers, and specialist viewpoints were received for them. The reliability of the value list was computed as 0.90 according to the agreement and disagreement coefficients of Miles and Huberman (1994) .
After the data of the study were collected, the researchers met firstly separately, then together and discussed the findings. The researchers then had consensus on the findings. Some of the study findings were analyzed by an outside researcher to determine whether encoding and classification were made accurately during the analysis process; and the reliability coefficient was computed. The reliability was computed as 0,89 according to the consensus and dissensus coefficient of Miles and Huberman (1994) .
Results
The students of the French and Turkish schools answered the question "What does the value concept evoke in you?"as the importance, worth and cost given to something. Among these definitions, the students of both schools mentioned come values. The values mentioned by the students of both schools are given below in Table 2 . When the direct quotations received from the French school students are interpreted, the student with the code F-7-E-39 said that values reflected the personality of a person, and made the earth turn in a better way, and the most important values were love, friendship, religion and respect. The student with the code F-7-E-41 said that the most important value was honesty, the student with the code F-7-K-37 said that family was the most important value, and as long as the family existed, one could stand on his/her feet, and based on the family, the values trust, courage, respect, honesty and love could exist in people. The student with the code F-7-K-26 said that value was important for himself/herself, s/he cared for many things; however, the most important values for him/her were family and friendship. Because of the deaths and separations in his/her family, s/he could not receive the love of a family, and for this reason, he replaced the love of a family with the love of a friend, and considered these important. The student with the code F-7-E-16 said that value was the feeling and importance for an object or a person, the student with the code F-8-K-28 said that value was the indicator for an entity, for example, the importance given to something increased the interest in it and love and caring were two different concepts, and they should not be confused. When the direct quotations received from the Turkish school students are interpreted, the student with the code T-7-K-51 said that value evoked respect, love, tolerance and similar concepts, value was important, and it was the level of the care given by a person for another person. In addition, s/he mentioned that caring made one happy. The students with the code T-8-K-21 said that value evoked love, respect and trust, and value was the importance given to something, the students with the code T-8-K-26 said that value meant trust, love, solidarity, and value was the importance given to people. The student with the code T-8-K-41 said that value meant love, respect, trust and the importance given to humans; the students with the code T-8-K-18 said that value was the respect for a person, and respect, love and friendship were values. The findings obtained from the 7th and 8th grade students of the French and Turkish schools about the "Which values should we have?" were analyzed based on the value classification developed by Schwartz et al. (2012) and the findings are given in Table 3 .
When the data obtained from the students of the French and Turkish school students were analyzed according to the value types that were developed by Schwartz et al. (2012) ,the following findings were determined. The French school students often mentioned universalism-concern (f188) and
benevolence-dependability (f129), benevolence-caring (f113), universalism-tolerance (f102), security-personal (f50), security-societal (f43), stimulation (f39), self-direction-action (f38), self-direction-thought (f36), success (f34), conformity-interpersonal (f22), face (f11), hedonism (f11), tradition (f2) and rarely universalism-nature (f1) categories; and values were not mentioned in the power-resources, power-dominance, humilty, conformity-rules categories were not mentioned. The Turkish school students frequently mentioned universalism-concern (f230) and then benevolence-dependability (f164), benevolence-caring (f157), universalism-tolerance (f130), security-personal (f71), security-societal (f68), success (f54), stimulation (f45), selfdirection-action (f44), conformity-interpersonal (f42), self-direction-thought (f38), face (f36), hedonism (f17)
, tradition (f10) and rarely power-dominance (f2), categories, respectively; and no values were mentioned in the power-resources, universalism-nature, humility and conformity-rules categories.
When the categories mentioned often and rarely by the students of both schools were examined in a comparative manner, it was determined that the students of both schools often mentioned universalism-concern, and French school students rarely mentioned universalism-nature, and Turkish school students mentioned values in the power-dominance category. 
The findings obtained with the question "How are the first 10 value preferences of the Turkish and French school 7 th and 8th grade students?" are given in Table 4 .
According to the findings of the study, the French school, on the other hand, prioritized value equality, freedom, peace, love, responsibility, justice, love for the family union, honesty, trust, helpfulness, selfconfidence, righteousness, courage, patience, secularism, industriousness, solidarity, honor, patriotism, tolerance, ethics/being ethical The values equality, justice, helpfulness and responsibility were frequently preferred in the universal value perceptions of the students of both schools. While peace and freedom came to the forefront in French school students, it was not mentioned in the statements of the Turkish school students. In addition, the freedom value was mentioned often in the statements of the Turkish school students and the peace value was not mentioned. In addition, the love, trust, tolerance and honesty values came to the forefront in the Turkish school students, and were not mentioned by the French school students.
Discussion, Conclusion and Suggestions
When the value perceptions of the French and Turkish school 7 th and 8 th grade students were evaluated in a comparative manner, the findings of the study are as follows. The students of both schools said the importance, worth and cost given to something as the answer to the question on what the term "value" evoked in them. Similarly, according to the up-to-date dictionary released by the Turkish Language Institution, the value is defined "as the abstract criterion that is used to determine the importance of something, the remuneration something is worth, cost, price," which is similar to the findings of the present study.
The students of both schools stated many values when they were stating their view points on value perceptions. Although the students of the French school stated more various values, the students of both schools also mentioned the same values. The reason why the students of the French school mentioned values that had more variety may be associated with the student structure that included individuals coming from various cultures, because each society has the properties that are specific to it and depending on this, each society has different values. According to Rokeach (1973) , "each culture has values that are specific to it. One may make predictions about the culture, society, institutional structures and personalities by considering these values especially the ones that rank the first" (as cited in Aydın, 2005, p. 5) . The values that were mentioned frequently by the students from both schools were respect, love and peace, and they rarely mentioned religion, love for the nature and good manners. In both schools, the students mentioned "respect, love, tolerance, peace, trust, respect for the elderly, freedom, family, friendship, justice, honesty, equality, respect for differences, solidarity, patriotism, self-confidence, patience, responsibility, religion, sharing, love of nature, and nurture" as an answer to this question. The fact that the students of both schools mentioned the same values about the value concept may show that there is similarity between the value perceptions of the students of two different societies. Although it is possible to associate this result with various reasons, according to Berkes (2010) and Ergün (1990) , France was effective on the Turkish modernism for a long time. For this reason, this may stem from the effect of those times. In addition, the French school is located in Turkey. There might be similarities that stem from the fact that both schools are located in the same country although they belong to different countries. İt is possible to associate the reason of these similarities with globalization. Because with globalization, one single event that is the issue of one single country may affect almost all the world and the similarities among today's societies increase and similarities are also observed in value perceptions of individuals coming from different cultures.
The Turkish school students mentioned ethics, sensitivity, historical values, being together and unity, language, the flag, national anthem, communication values, which is different from the students of the Turkish school; the students of the French school mentioned courage, righteousness, industriousness, brotherhood, secularism, basic rules, happiness, courtesy, memory, being scientific which is different from the Turkish school students. The students of the Turkish school mentioned different values, which may be associated with the national values of the Turkish society. İt is noteworthy that the students of the French school mentioned different values because they consisted of students coming from different cultures. In addition, it was also observed that there were concrete reflections of the values in the statements of the students from both schools. Allport, Vernon, & Lindzey (1951) conducted a study on value concept and loaded more concrete meanings that were related with life to the value concept by associating it with reading newspaper, watching a movie, or voting (as cited in Debats & Bartelds, 1996) .
Which values should we have? The values for this question were grouped according to the value classification of Schwartz et al. (2012) . In this respect, the French school students often mentioned universalism-concern, and benevolence-dependability, benevolence-caring, universalism-tolerance, securitypersonal, security-societal, stimulation, self-direction-action, self-direction-thought, success, conformityinterpersonal, face, hedonism, tradition, respectively and rarely, universalism-nature categories. The students of the Turkish school often mentioned universalism-concern, benevolence-dependability, benevolence-caring, universalism-tolerance, security-personal, security-societal, success, stimulation, selfdirection-action, conformity-interpersonal, self-direction-thought, face, hedonism, tradition and rarely, power- dominance categories. The students of the French and Turkish schools frequently mentioning the values like universalism-concern and then benevolence-dependability, benevolence-caring, universalism-tolerance, respectively as very close to each other shows consistency with the circular cycle in the value classification of Schwartz et al. (2012) . The findings obtained with the Schwartz value questionnaire and Portrait value questionnaire from 82 countries provide proof for the fact that there are important differences between the value priorities of the individuals and that Schwartz value theory is valid among cultures (Schwartz, 2012) . Schwartz theory is related with the basic values that are recognized by people from all cultures. Values are the targets that serve as guiding principles in the lives of people and change according to priority (Rokeach 1973; Kluckhohn, 1951 , as cited in Schwartz, 2015 . The fact that the students of the schools of both countries often mentioned the values that are in the same category may stem from the interaction between the cultures due to globalization. However, while the values that were rarely mentioned were power-dominance at the Turkish school, these were universalismnature at the French school. These results show that there are similarities as well as differences between the value understanding of both countries. The educationalists of different countries in the world suggest many values to be taught to the children in their countries. The educationalists from the South Africa suggest some values that serve to a democratic lifestyle: respect for others, sensitivity to others, thinking flexibility, gratefulness, honesty, loyalty (Steyn et al., 1999 , as cited in Zecha, 2007 . In the portfolio of the Australian schools, on the other hand, there are values like care and affection, doing one's best, being fair, freedom, reliability, respect, responsibility and tolerance and social participation to be taught to students (AUGO, 2005 , as cited in Zecha, 2007 . These findings show that there are same and different value perceptions throughout the world.
On the other hand, the students did not mention the power-resources, power-dominance, humility and conformity-rules values in the French school, and did not mention the power-resources, universalismnature, humility, conformity-rules values in the Turkish school. The reason that the students of both schools did not mention any values in the power-resources categories, and the students of the Turkish school mentioned less values in power-dominance category, and the students of the French school did not mention any values in power-dominance category may be associated with the age status of the students. Because the values like having social power, having authority, and being rich might be the values that might be desired in further ages by students. In the study conducted by Kafadar et al. (2018) , they investigated the social studies curricula of Turkey and the USA (New York) and the moral-citizenship educational curricula of France in terms of value education, and reported that the power-resources value was among the value categories that were not or rarely found in the curricula. It is possible that the values included in this category may be important for adult individuals, and therefore, they may be not included or were included less in the contents of the curricula. For this reason, this may be reflected in the perceptions of the students.
Obtaining similar result from the students of both schools in stimulation, self-direction-thought, self-direction-action categories has the quality of supporting the cycle in the value classification of Schwartz et al. (2012) . Because Schwartz et al. (2012) classified the value hypothesis side-by-side in the circular cycle. In addition, close results were obtained in the security-personal and security-societal categories in the results of both schools. Akbaş (2004) reported in his study that students cared more for national security without any gender difference. This finding supports the result of our study.
What are the first ten value preferences of the students of both schools according to priority level? The students stated their first 10 value preferences according to the priority level from among the 30 values. These values; love, honesty, trust, righteousness, justice, tolerance, responsibility, patriotism, patience, industriousness, freedom, helpfulness, peace, self-confidence, equality, love There were common values in the value priorities of the students of both countries. These results prove the fact that wherever we go on earth, there are common value concepts that are accepted by them for people. In the study conducted by Ryan (1999) , it was reported that there are values that meant the same in all societies. For example, the golden rule (i.e. "not doing the thing you do not want to face to another person") exists in all societies. Respect to the existence of others is another universal value (as cited in Akbaş, 2004) .
While caring for the family unity came to the forefront in the responses of the French school students as their priorities, it was not at the same significance level in Turkish school students. It is possible to associate this with many reasons. The present study was conducted with a limited study group, for this reason, this may stem from the participant groups. As another reason, it may be associated with the student structure of the schools. There are students from many nationalities at the French school. These students are away from their countries and most of them have their families in Turkey. For this reason, they may consider the family unity as their priority values because they live in another country away from their own cultures. In addition, the reason why this value was at the forefront in the French school students may stem from the French educational system. When the fact that one of the most important places where values are adopted by children is school is considered, students may consider this value as their prior value because it is focused on more in the education system, and based on this, in the textbooks and curricula. Respect, scientificness, respect for differences, sensitivity, sensitivity, saving, democracy and aesthetics values were not included in the value priorities of the students of these schools. The reason why these values were not included in the value priorities of both schools may be education systems of both countries, and based on this, these values may be included less in educational curricula, textbooks and in education-learning processes.
While courage is among the values that were preferred by the students of the French school, the students of the Turkish school did not prefer this value. According to Bartelds and Debats (1995) Aydın, 2005, pp. 19-20) . The values and the hierarchy of the values of a person determine the attitude of the person for a specific object or phenomenon (Akbaş, 2004) . In addition, the values that were mentioned by the students of both schools at the priority list commonly because of the fact that they come from different nationalities may be defined as universal values. Although the nature and structure of the values are universal, the importance given by individuals and groups to values vary at a great deal. In other words, individuals and groups have different value priorities or hierarchies. Each individual has many values that have importance at various levels (for example, success, security, helpfulness).
A certain value might be very important for an individual; however, it might be insignificant for another (Schwartz, 2015) .
What are the universal values? The common points in the answers of the students of both countries to this question were ; respect, love, responsibility, trust, tolerance, helpfulness, equality, justice, honesty, patriotism, righteousness, courage, patience, self-confidence, freedom, solidarity, respect for differences, democracy, being ethical-having moral values, sensitivity, industriousness, love The values equality, justice, helpfulness and responsibility were the ones that were mentioned frequently. While peace and freedom and were the values that came to the forefront in the student of the French school, these were not observed in the statements of the students of the Turkish school. While the freedom value was determined in the statements of the students of the Turkish school, the peace value was not determined in them. The love, trust, tolerance, and honesty values were at the forefront in the statements of the students of the Turkish school, these values were not determined in the statements of the French school students. The reason for these differences is the fact that these two countries have two different societies, and therefore, it is natural that there are small differences in universal value perceptions. As a matter of fact, when the results obtained about the universal values of the Turkish and French school students are considered, these values show similarities at a great deal. According to Taylor (1996) , there are many nouns defined as values in many course books, educational brochures and articles. It was reported that the values like respect, justice, loyalty and trust, responsibility and tolerance must be acquired by a school community (as cited in Zecha, 2007) . This shows similarity with the values reported in the results of the present study. In this context, many values that were mentioned by the students of both schools may be defined as universal values.
Based on the study findings, the following suggestions may be made:
In the present study, the value perceptions of the French and Turkish schools 7 th and 8th grade students were investigated. The students of the French school mentioned value concepts with more variety when compared with the students of the Turkish school. Educational programs, textbooks and school activities may be enhanced to increase the value connotations of the students of Turkish schools. The students of the French school mentioned values with a less frequency in universalism-nature category. More activities may be organized at the French school to improve the values in this category. Teachers must be able to consider the fact that each individual might have different value preferences and reflect this in education and training process. In program development processes, developing the educational curricula by examining the educational programs of other countries may bring more benefits in terms of value education.
In future studies, the value perceptions of students from different grades at schools of different countries might be investigated. In addition, the elements that affect the value perception of students may be investigated in detail. The value teaching approaches used to teach values at schools of different countries may be determined by using different data collection techniques. The efficiency of values education might be increased by teachers by considering different features of students and reflecting these approaches in education.
